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Rhagymadrodd / 

Introduction 
 

 

Cofrestrodd Rhaglen TAR Partneriaeth y Brifysgol Agored yng Nghymru ei charfan gyntaf o fyfyrwyr 

ym mis Medi 2020. Fel rhan o'r cymhwyster TAR, mae pob athro dan hyfforddiant yn ymgymryd ag 

astudiaeth ymchwil ar raddfa fach yn ystod eu hail flwyddyn. Roedd y Gynhadledd Ymchwil ym mis 

Mehefin 2022 yn cynnig cyfle i athrawon dan hyfforddiant rannu eu canfyddiadau astudiaeth ymchwil 

â'r gymuned bartneriaeth ehangach. Roedd y gynhadledd yn cynnwys prif anerchiad gan yr Athro 

Anrhydeddus Charlotte Williams (OBE) ac roedd trafodaeth banel glo yn cynnig cipolwg ar ddulliau 

ymchwil, gan yrru ymchwil ymlaen yn ymarferol a'r hyn a ddisgwylir gan fyfyrwyr sy'n athrawon wrth 

iddynt ddechrau eu gyrfaoedd addysgu yng Nghymru. Hwyluswyd y byrddau crwn athrawon dan 

hyfforddiant a'r panel trafod gan Dr Nia Cole Jones (Y Brifysgol Agored yng Nghymru), Eve Joannou-

Rebane (Ysgol Maesteg) a Mathew Jones (Y Brifysgol Agored yng Nghymru). 

Mae'r cyhoeddiad hwn yn cynnwys gwybodaeth a chrynodebau o'r prif banel a thrafodaethau, a'r 

crynodebau a'r sleidiau ar gyfer holl gyflwyniadau'r athrawon dan hyfforddiant.

 

 

The Open University Partnership in Wales PGCE Programme enrolled its first cohort of students in 

September 2020. As part of the PGCE qualification all student teachers undertake a small-scale 

research study during their second year. The Research Conference in June 2022 offered student 

teachers the opportunity to share their research study findings with the wider partnership community. 

The conference included a keynote address from Honorary Professor Charlotte Williams (OBE) and a 

closing panel discussion offered insight on approaches to research, driving research forward in practice 

and what is expected of student teachers as they begin their teaching careers in Wales. The student 

teacher roundtables and the discussion panel were facilitated by Dr. Nia Cole Jones (The Open 

University in Wales), Eve Joannou-Rebane (Maesteg School) and Mathew Jones (The Open University 

in Wales). 

This publication contains information and summaries from the keynote and discussion panel, and the 

abstracts and slides for all the student teachers’ presentations. 
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Prif anerchiad 
 

 

 

 

Yr Athro Anrhydeddus Charlotte Williams (OBE) 

Cadeirydd Gweithgor y Gweinidog: Cymunedau, Cyfraniadau a 

Chynefin: Pobl Dduon a Lleiafrifoedd Ethnig yn y Cwricwlwm Newydd 

Mae hanes pobl dduon ac amrywiaeth 

safbwyntiau ethnig a diwylliannol bellach yn 

rhan orfodol o'r cwricwlwm ysgol a bywyd 

ysgol yng Nghymru. Mae cwricwlwm sydd 

wedi'i gyfoethogi'n wirioneddol yn sicrhau bod 

pob person ifanc yn wybodus ac yn meddu ar 

sylfaen eang o sgiliau a gwerthoedd am oes. 

Rydym yn edrych tuag at genhedlaeth o 

arweinwyr ifanc, meddylwyr a phobl greadigol 

sy'n gallu dysgu cwestiynu, beirniadu a deall 

ein gorffennol, sut mae wedi arwain at y 

presennol a'r hyn y gall ein helpu i'w 

ddychmygu yn y dyfodol. Yn y cyfeiriad hwn, 

mae'r Athro Charlotte Williams OBE, Cadeirydd 

Cymunedau, Cyfraniadau a Chynefin Pobl 

Dduon, Asiaidd a Lleiafrifoedd Ethnig, yng 

Ngweithgor y Cwricwlwm Newydd yn tynnu 

sylw at negeseuon allweddol adroddiad y 

gweithgor Gweinidogol ac yn ystyried yr hyn y 

mae'n ei olygu i'ch ymarfer ac ar gyfer ymchwil 

yn y dyfodol. 

Mae Charlotte Williams OBE yn Athro 

Anrhydeddus yn yr Ysgol Hanes, Athroniaeth a 

Gwyddorau Cymdeithasol, Prifysgol Bangor. 

Mae ganddi benodiadau Er Anrhydedd ym 

Mhrifysgol Glyndŵr a Phrifysgol De Cymru. 

Mae Charlotte wedi ymchwilio a chyhoeddi'n 

helaeth ar faterion mudo, hil / ethnigrwydd, ac 

amlddiwylliant gan gyfeirio'n benodol at 

ymarfer proffesiynol. Mae hi'n gyd-olygydd y 

testun arloesol A Tolerant Nation? Revisiting 

Ethnic Diversity in a devolved Wales (UWP 

2015). Mae Charlotte wedi dal sawl penodiad 

cyhoeddus yng Nghymru ac yn 2007 dyfarnwyd 

OBE iddi yn Rhestr Anrhydeddau Blwyddyn 

Newydd y Frenhines am wasanaethau i 

leiafrifoedd ethnig a chydraddoldeb yng 

Nghymru. Yn 2020 fe'i penodwyd gan y 

Gweinidog Addysg i gadeirio'r Gweithgor 

Cymunedau, Cyfraniadau a Chynefin Pobl Ddu, 

Asiaidd ac Lleiafrifoedd Ethnig yn y Cwricwlwm 

Newydd. 
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Keynote address 
 

 

 

 

Honorary Professor Charlotte Williams (OBE) 

Chair of the Ministerial working Group: Communities, Contributions 

and Cynefin: Black Asian Minority ethnicities in the New Curriculum 

 

Black history and the diversity of ethnic and 

cultural perspectives are now a compulsory 

part of the school curriculum and school life in 

Wales. A truly enriched curriculum ensures that 

all young people are both informed and 

equipped with a broad base of skills and values 

for life. We look towards a generation of young 

leaders, thinkers and creatives who can truly 

learn to question, critique and understand our 

past, how it has led to the present and what it 

can help us imagine about the future. In this 

address, Professor Charlotte Williams OBE, 

Chair of Black, Asian and Minority Ethnic 

Communities, Contributions and Cynefin in the 

New Curriculum Working Group draws out the 

key messages from the Ministerial working 

group report and considers what it means for 

your practice and for future research.

Charlotte Williams OBE is Honorary Professor 

in the School of History, Philosophy and Social 

Sciences, Bangor University. She holds 

Honorary appointments at Glyndwr University 

and University of South Wales. Charlotte has 

researched and published extensively on issues 

of migration, race / ethnicity, and 

multiculturalism with particular reference to 

professional practice. She is co-editor of the 

ground-breaking text A Tolerant Nation? 

Revisiting Ethnic Diversity in a devolved Wales 

(UWP 2015). Charlotte has held several public 

appointments in Wales and in 2007 was 

awarded an OBE in the Queen’s New Year’s 

Honours List for services to ethnic minorities 

and equalities in Wales. In 2020 she was 

appointed by the Minister for Education to 

Chair the Working Group: Communities, 

Contributions and Cynefin: Black Asian 

Minority Ethnicities in the new curriculum. 
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Crynodeb byr o'r Prif Ffocws: Hyrwyddo safbwyntiau Pobl Dduon, 

Asiaidd a Lleiafrifoedd Ethnig yn y cwricwlwm Newydd 
 

Rhoddodd yr Athro Charlotte Williams grynodeb o'r gofyniad gorfodol am hanes Pobl Dduon, 

Safbwyntiau Pobl Dduon a Lleiafrifoedd Ethnig a chyfraniadau disgyblion Du, Asiaidd a Lleiafrifoedd 

Ethnig yn y cwricwlwm newydd, a'r meddylfryd gwahanol a fydd yn dod i'r amlwg o ganlyniad i hyn. 

Mae llawer o'r ymgyrch dros hyn yn dod oddi wrth bobl ifanc, ac mae Llywodraeth Cymru wedi bod 

yn barod i dderbyn hyn. Clywodd y gweithgor dystiolaeth gan amrywiaeth o grwpiau ac archwiliodd y 

dystiolaeth ar anghydraddoldebau hiliol yn system addysg Cymru. Roedd rhywfaint o'r dystiolaeth hon 

yn cynnwys ymchwil i'r bwlch cyrhaeddiad, ymchwil ansoddol ar hiliaeth a brofwyd mewn ysgolion a 

chynrychiolaeth wael yn y gweithlu. Mae'n bwysig cwestiynu'r data bob amser a beth ddylai ffocws y 

ddadl fod o fewn y cyd-destun gwleidyddol. Cymunedau, Cyfraniadau a Chynefin Pobl Dduon, Asiaidd 

a Lleiafrifoedd Ethnig yng Ngweithgor y Cwricwlwm Newydd – mae'r adroddiad terfynol yn 

uchelgeisiol ac yn cefnogi pob dysgwr ac athro gyda 51 o argymhellion. Rhai o'r canfyddiadau 

allweddol oedd, er bod llawer o adnoddau ar gael, nad oedd canllawiau clir na defnydd cyson. Roedd 

yn anodd i ymarferwyr gael mynediad arbennig at adnoddau dwyieithog. Roedd hyder a chymhwysedd 

athrawon i fwrw ymlaen â'r materion yn isel. 

Mae angen dull ysgol gyfan yn hytrach nag ychwanegu cynnwys at y cwricwlwm yn unig. Os yw 

ymarferwyr am sicrhau bod pob dysgwr yn ddinesydd moesegol a gwybodus, mae angen i bob athro 

ddeall tarddiad a maniffestos hiliaeth, cael ei alluogi i adeiladu'r cwricwla sy'n adlewyrchu cyfraniadau 

lluosog ac amrywiol hiliaeth Grwpiau Pobl Dduon, Asiaidd a Lleiafrifoedd Ethnig a’u bod yn teimlo eu 

bod yn cael eu cefnogi i roi'r cyfraniadau hyn yng nghyd-destun hanes a datblygiad Cymru fel 

cymdeithas amlddiwylliannol. 

Datblygodd y gweithgor daflen yn cynnig sbardunau i athrawon i gefnogi'r gwaith o baratoi 

deunyddiau a chyfraniadau. Er enghraifft, pa enghreifftiau, digwyddiadau a straeon a ddefnyddir ar 

hyn o bryd, pa adnoddau newydd y gellid eu cyflwyno a sut y gellir ysgogi disgyblion i archwilio eu 

treftadaeth eu hunain? Gellid archwilio'r dulliau y mae ysgolion yn eu mabwysiadu; gallai hyn fod yn 

seiliedig ar bedwar dull gwahanol e.e. Cyfraniad Teipoleg y Banc (2010) – Ychwanegyn – Trawsnewid 

– Gweithredu Cymdeithasol. Mae bachau Bell (1994) yn annog dysgu drwy wneud camgymeriadau a 

myfyrio'n feirniadol ar hyn yn gyson. Cyfeiriwyd at nifer o adnoddau sy’n cefnogi athrawon i symud 'y 

tu hwnt i'r ffactor ofn' a gallu siarad am hil a hiliaeth.  

Mae tryloywder a deialog yn amgylchedd yr ysgol gyfan yn bwysig a byddant yn gwella'r broses o 

integreiddio'r safbwyntiau hyn yn y cwricwlwm. Ac eto, yr agwedd bwysicaf yw atgyrchedd 

ymarferwyr, nid cynnwys y cwricwlwm sy'n cael ei gyflwyno yn unig ond sut y caiff ei gyflwyno. Er bod 

llawer o dystiolaeth eisoes o'r materion allweddol mewn ysgolion, mae diffyg tystiolaeth ynghylch sut 

mae ysgolion yn mynd i'r afael â'r materion hyn ac yn symud y tu hwnt i'r anawsterau. Gallai fod budd 

mewn astudiaethau ethnograffig ar raddfa fach o'r hyn y mae ysgolion yn ei wneud mewn gwirionedd 

a sut y maent yn bwrw ymlaen â'r mandad hwn. Gallai hyn gynnig astudiaethau achos ac enghreifftiau 

a fydd yn werthfawr i ysgolion eraill. Hefyd, sut mae ysgolion yn dehongli blaenoriaethau strategol o'r 

fath yn eu cynlluniau? Gellid hefyd archwilio'r cynnwys a'r dulliau gweithredu o fewn Addysg 

Gychwynnol Athrawon. Gellid cael sylwadau ar ddatblygu adnoddau a dysgu proffesiynol. Gellid 

ymchwilio hefyd i brosiectau trawsddisgyblaethol ac olrhain proffil y gweithlu. Bydd athrawon newydd 

yn cyflwyno syniadau newydd ac yn gatalyddion ar gyfer y datblygiadau newydd.  
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A brief summary of the Keynote: Promoting Black, Asian and 

Minority Ethnic perspectives in the new curriculum 
 

Professor Charlotte Williams summarised the mandatory requirement for Black history, Black 

perspectives and the contributions of Black, Asian and Minority Ethnic pupils in the new curriculum, 

and the different mindset that will emerge as a result of this. Much of the drive for this comes from 

young people, and the Welsh Government have been receptive to this. The working group heard 

evidence from a range of groups and examined the evidence on race inequalities in the Welsh 

education system. Some of this evidence included the attainment gap research, qualitative research 

on racism experienced in schools, poor representation in the workforce. It is important to always 

question the data and what the focus of the debate should be within the political context. The Black, 

Asian and Minority Ethnic Communities, Contributions and Cynefin in the New Curriculum Working 

Group – final report is ambitious and supports every learner and teacher with 51 recommendations. A 

few of the key findings being that although there were a lot of resources available there was no clear 

guidance or consistent use. It was hard for practitioners to particularly access bilingual resources. 

Teachers’ confidence and competence to take the issues forward were low. 

There is a need for a whole school approach as opposed to solely adding curriculum content. If 

practitioners are to ensure every learner is an ethical and informed citizen, all teachers need to 

understand the origins and manifestations of racism, be enabled to build the curricula that reflects the 

multiple and diverse contributions of Black, Asian and Minority Ethnic groups and feel supported to 

place these contributions in the context of the history and development of Wales as a multicultural 

society.  

The working group developed a prompt sheet offering teachers triggers to support the preparation of 

materials and contributions. For instance, what examples, events and stories are currently used, what 

new resources could be introduced and how can pupils be stimulated to explore their own heritage? 

There could be an examination of the approaches schools adopt; this might be based on four different 

approaches e.g. Bank’s Typology (2010) Contribution – Additive – Transformation – Social Action. Bell 

hooks (1994) encourages learning from making mistakes and constantly critically reflecting on this. 

Several resources were signposted to support teachers to move ‘beyond the fear factor’ and be able to 

talk about race and racism.  

Transparency and dialogue in the whole school environment are important and will enhance the 

integration of these perspectives in the curriculum. Yet, the most important aspect is practitioners’ 

reflexivity, of not only the curriculum content that is delivered but how it is delivered. Although there 

is a lot of existing evidence of the key issues in schools there is a lack of evidence regarding how schools 

address these issues and move beyond the difficulties. There could be a benefit in small scale 

ethnographic studies of what schools actually do and how they take this mandate forward. This could 

offer case studies and exemplars which will be valuable to other schools. Also, how do schools interpret 

such strategic priorities into their plans? The content and approaches within Initial Teacher Education 

could also be examined. There could be commentary on resource development and professional 

learning. Cross-disciplinary projects could also be investigated and the workforce profile tracked. New 

teachers will be bringing in new ideas and be catalysers for the new developments. 
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Crynodebau a sleidiau cynhadledd /Abstracts and conference slides 
[Yn nhrefn yr wyddor yn ôl cyfenw'r cyflwynydd / Alphabetical order by presenter surname] 

Owain Davies, Ysgol Gynradd Penllergaer      

A all ymgorffori gweithgareddau sy'n seiliedig ar ddrama mewn gwersi Cymraeg ail iaith gefnogi 

disgyblion i ddatblygu agweddau mwy cadarnhaol at ddysgu Cymraeg? 

Geiriau allweddol: gweithgareddau drama, addysg gynradd, addysgu ail iaith, Cymraeg ail iaith. 

Nod fy ymchwil ar raddfa fach oedd ymchwilio i weld a allai ymgorffori gweithgareddau drama 

mewn gwersi Cymraeg ail iaith helpu myfyrwyr i ddatblygu agweddau mwy cadarnhaol tuag at 

ddysgu Cymraeg. Mae cyhoeddiadau diweddar gan Lywodraeth Cymru wedi datgan mai prin oedd 

agweddau cadarnhaol at ddysgu Cymraeg yn y rhan fwyaf o ysgolion cyfrwng Saesneg ar gyfer 

disgyblion Cyfnod Allweddol 2 a thu hwnt. Dangosodd canlyniadau meintiol a chanfyddiadau 

ansoddol a gasglwyd ar ôl gweithredu gwersi Cymraeg yn seiliedig ar ddrama gyda dosbarth o 

ddisgyblion Blwyddyn 3/4 effaith gadarnhaol ar agweddau disgyblion at ddysgu Cymraeg; helpu i 

feithrin hyder disgyblion, dealltwriaeth o eirfa a gwella ymgysylltiad wrth i ddisgyblion gydnabod bod 

y gweithgareddau'n hwyl ac yn bleserus. Mae'r canfyddiadau'n cefnogi ymchwil flaenorol ar 

ddefnyddio drama mewn ystafelloedd dosbarth dysgu ail iaith, sydd hefyd yn cydnabod yr effaith 

gadarnhaol y gall y gweithgareddau hyn ei chael ar gymhelliant, hyder a chymhwysedd iaith 

disgyblion. Mae'r canfyddiadau'n awgrymu y gall ymgorffori gweithgareddau sy'n seiliedig ar ddrama 

fel rhan o ddull cyfunol o addysgu Cymraeg fel ail iaith wella profiadau disgyblion o ddefnyddio'r 

iaith darged ar gyfer cyfathrebu drwy annog cydweithio a chreu cyd-destunau dilys ar gyfer dysgu. 

 

Owain Davies, Penllergaer Primary School      

Can incorporating drama-based activities in second language Welsh lessons support students 

developing more positive attitudes to learning Welsh? 

Keywords: drama activities, primary education, second-language teaching, Welsh second language. 

My small-scale research aimed to investigate whether incorporating drama-based activities in Second-

language Welsh lessons could help students develop more positive attitudes toward learning Welsh. 

Recent publications by the Welsh Government have stated that it was rare in most English-medium 

schools for Key Stage 2 pupils and beyond to hold positive attitudes to learning Welsh. Quantitative 

results and qualitative findings gathered after implementing drama-based Welsh lessons with a class 

of Year 3/4 pupils showed a positive impact on pupils’ attitudes to learning Welsh; helping to build 

pupils' confidence, understanding of vocabulary and improve engagement as students recognised that 

the activities were fun and enjoyable. The findings support previous research on using drama in Second 

language learning classrooms, which also recognise the positive impact these activities can have on 

pupils’ motivation, confidence and language competence. The findings suggest that incorporating 

drama-based activities as part of a blended approach for teaching Welsh as a second language can 

enhance pupils’ experiences of using the target language for communication through encouraging 

collaboration and creating authentic contexts for learning. 
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Nathan Lewis, Ysgol Gynradd Y Clâs  

Sut mae Dull Meddylfryd Twf yn Effeithio ar Barodrwydd Dysgwyr? 

Geiriau allweddol: meddylfryd twf, parodrwydd dysgwyr. 

Diben yr ymchwil hon oedd gwerthuso'r effaith y byddai dull meddylfryd twf wedi'i wreiddio yn ei 

chael ar barodrwydd grŵp o ddisgyblion blwyddyn 3-4 I ddysgu. Cynhaliwyd y prosiect hwn dros 

gyfnod o chwe mis, o fis Medi 2021 i fis Mawrth 2022. Er mwyn ymchwilio i effaith Meddylfryd Twf, 

defnyddiais amrywiaeth o ddulliau gan gynnwys Offeryn Asesu Meddylfryd Twf, gweithgaredd 

darganfod penagored ac arsylwadau staff addysgu. Roedd y disgyblion yn cael eu haddysgu'n gyson 

drwy gydol y cyfnod gan staff addysgu a oedd yn gyfarwydd iawn â chefnogi parodrwydd dysgwyr a 

chefnogi Meddylfryd Twf. Canfu'r ymchwil fod Meddylfryd Twf yn arf defnyddiol i gefnogi 

parodrwydd ac agweddau dysgwyr tuag at ddysgu, a chanfu fod lle i fwy o ymchwil ar y graddau y 

mae Meddylfryd Twf yn ffactor allweddol wrth wella parodrwydd dysgwyr. 

 

Nathan Lewis, Clase Primary School  

How does a Growth Mindset Approach impact learner readiness? 

Keywords: growth mindset, learner readiness. 

The purpose of this research was to evaluate the impact an embedded growth mindset approach 

would have on the readiness to learn of a group of year 3-4 pupils. This project was conducted over a 

six month period, from September 2021 - March 2022. To investigate the impact of Growth Mindset, 

I used a range of methods including a Growth Mindset Assessment Tool, an open-ended elicitation 

activity and teaching staff observations. Pupils were taught consistently throughout the period by 

teaching staff well-versed in supporting learner readiness and supporting Growth Mindset. The 

research found Growth Mindset to be a useful tool in supporting learner readiness and attitudes 

towards learning, and found that there was room for more research on the extent to which Growth 

Mindset is the key determining factor in improving learner readiness. 

 

 

 

 

 

 

 

 

 

 

 

  



10 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

         
 ssessing pupil s  iew of learner 

readiness

           
 ssessing pupil s 

grow h mindse  

                    
Grow h Mindse displays 

   s

                            
 ores   chool

 eamwor   c  i es 
 por s and P 

        
    
         
          

                

More research in o Grow h Mindse and     learners

Con nue  o re ne my personal Grow h Mindse 
approach



11 
 

Beth Linton, Ysgol Gynradd Gatholig y Santes Fair  

Beth yw canfyddiadau plant o'r defnydd o Athroniaeth i Blant wrth gefnogi cyfranogiad geiriol mewn 

trafodaethau dosbarth? 

Geiriau allweddol: trafodaeth, llafaredd, athroniaeth, parch, meddwl. 

Yn ystod fy ymarfer dysgu etifeddais ddosbarth lle sylwais fod llawer o ddisgyblion wedi methu â 

chymryd rhan mewn trafodaeth neu gyfrannu pan ddefnyddiais gwestiynau wedi'u targedu. Yn ystod 

trafodaeth gyda chydweithwyr ac yn ystod fy astudiaeth TAR, roedd gennyf ddiddordeb yn y rôl y 

gallai Athroniaeth i Blant (P4C) ei chwarae wrth ddatblygu trafodaethau dosbarth, gwella llafaredd a 

hyrwyddo sgiliau meddwl metawybyddol. Roedd yr ymchwil yn cynnwys sesiynau P4C wythnosol 

gyda dosbarth blwyddyn 2. Casglwyd data ansoddol gennyf ar ffurf cyfweliadau grŵp ffocws, 

arsylwadau athrawon a chyfnodolyn myfyriol athrawon. Yn fy arsylwadau, mesurais les a 

chyfranogiad disgyblion gan ddefnyddio graddfa Leuven. Roedd ymatebion cyfweliadau'r grwpiau 

ffocws yn cefnogi rhagdybiaeth bod gan blant ganfyddiad gwahanol o'u hymgysylltiad na'r oedolyn a 

oedd yn arsylwi. Fodd bynnag, ar y cyfan, sylwais fod P4C wedi cael effaith gadarnhaol ar les a 

chyfranogiad y dysgwyr llai hyderus yn y dosbarth a'r rhai nad ydynt fel arfer yn cael sylw mewn 

gwersi eraill. Mae'r sesiynau wedi cyfrannu at welliant yn ansawdd trafodaethau dosbarth drwy 

feithrin ethos o ymddiriedaeth, parch a hyrwyddo sgiliau meddwl beirniadol, yn unol â'r Cwricwlwm 

newydd i Gymru. 

 

Beth Linton, St. Mary’s RC  rimary School  

What are children's perceptions of the use of Philosophy for Children in supporting verbal 

participation in class discussions? 

Keywords: discussion, oracy, philosophy, respect, thinking. 

During my practice learning I inherited a class where I observed that many pupils failed to engage in 

discussion or contribute when I adopted targeted questioning. During discussion with colleagues and 

over the course of my PGCE study, I became interested in the role that Philosophy for Children (P4C) 

could play in developing class discussions, improving oracy and promoting metacognitive thinking 

skills. The research involved weekly P4C sessions with a year 2 class. I collected qualitative data in the 

form of focus group interviews, teacher observations and a teacher reflective journal. In my 

observations I measured pupil well-being and involvement using the Leuven scale. The responses of 

the focus group interviews supported a hypothesis that children have a different perception of their 

engagement than the observing adult. However, overall, I did observe that P4C had a positive effect 

on well-being and involvement of the less confident learners in the class and those who usually go 

unnoticed in other lessons. The sessions have contributed to an improvement in the quality of class 

discussions by nurturing an ethos of trust, respect and promoting critical thinking skills, in line with 

the new Curriculum for Wales. 
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Hayley Paterson, Ysgol Uwchradd St. Cyres  

Archwilio'r berthynas rhwng dilyniant dysgu llythrennedd a chymorth rhieni drwy dasgau gwaith 

cartref cydweithredol 

Geiriau allweddol: llythrennedd, cymorth i rieni. 

Mae gwyddoniaeth yn cynnig cyfoeth o dermau llythrennedd heteronym y mae'n rhaid eu meistroli 

er mwyn deall yn llawn y cysyniadau sydd oddi’u mewn. Archwiliodd yr astudiaeth hon y berthynas 

rhwng dilyniant dysgu a chymorth rhieni drwy dasgau gwaith cartref cydweithredol, gan 

ganolbwyntio ar ffyrdd o wella llythrennedd o fewn gwyddoniaeth. Cymerodd disgyblion cyfnod 

allweddol tri ran yn yr astudiaeth a dangosodd fod tasgau gwaith cartref wedi arwain at ddilyniant 

cadarnhaol mewn cymhwysedd llythrennedd, a oedd yn cael ei wella drwy gydweithio. Canfu 

archwiliad pellach y gall deall effaith cefndir teuluol ar ddysgu disgyblion hefyd helpu i ddod o hyd i 

ffyrdd o gefnogi disgyblion i feithrin perthynas gadarnhaol â dysgu ac yn y pen draw wrth greu 

dysgwyr gydol oes. 

 

Hayley Paterson, St. Cyres Secondary School 

Exploring the relationship between literacy learning progression and parental support through 

collaborative homework tasks 

Keywords: literacy, parental support. 

Science poses a wealth of heteronym literacy terms that must be mastered in order to understand 

fully the concepts that lie within. This study examined the relationship between learning progression 

and parental support through collaborative homework tasks, with a focus on ways to improve 

literacy within science. Key stage three pupils participated in the study and demonstrated that 

homework tasks resulted in a positive progression in literacy competence, which were enhanced 

through collaborative working. Further examination found that understanding the impact of family 

background on pupils' learning can also help in finding ways to support pupils in building positive 

relationships with learning and ultimately in creating lifelong learners. 
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Maryam Shalforoushan, Ysgol Gynradd Dyfnant  

Effeithiau cyd-adeiladu meini prawf llwyddiant ar ysgrifennu plant 

Geiriau allweddol: adborth, meini prawf llwyddiant. 

Nod fy ymchwil oedd dod o hyd i strategaethau a thechnegau i gefnogi cyrhaeddiad is a phlant llai 

ymgysylltiedig â’u hysgrifennu, gan fod gennyf ddiddordeb mewn astudio effeithiau cyd-adeiladu 

meini prawf llwyddiant ar ganlyniadau plant, yn benodol yn eu hysgrifennu. Arweiniodd hyn at fy 

mhenderfyniad i edrych ar y broses ddysgu a'r canlyniadau yn ysgrifennu myfyrwyr. Er bod 

llwyddiant mewn ysgrifennu yn gysylltiedig â hyfedredd mewn elfennau a bennwyd ymlaen llaw, 

ystyrir bwriad gwersi a meini prawf llwyddiant yn rhan o'r cylch asesu ac adborth ffurfiannol fel 

pwyntiau cyfeirio. Er fy mod wedi defnyddio adborth llafar ac ysgrifenedig gan ddefnyddio'r meini 

prawf llwyddiant i helpu plant i wella eu hysgrifennu, ni chafodd strategaethau hunanreoleiddio eu 

hystyried yn fy ymchwil. Drwy ddadansoddi'r data a gasglwyd drwy arsylwi strwythuredig, 

cyfweliadau grŵp ac ysgrifennu  erfynol y plan , dysgais pa mor bwysig yw ymddygiad 

hunanreoleiddiol i ddysgu plant. Dangosodd fy ymchwil nad yw canolbwyntio ar feini prawf 

llwyddiant heb gynllunio ac addysgu strategaethau hunanreoleiddio yn ddefnyddiol. Felly, fel athro, 

mae angen i mi ddysgu mwy am strategaethau hunanreoleiddio a'u defnyddio yn fy addysgu ac wrth 

roi adborth. 

 

Maryam Shalforoushan, Dunvant Primary School  

The effects of co-construction of success criteria on children's writing 

Keywords: feedback, success criteria. 

My research aimed to find strategies and techniques to support lower attainment and less engaged 

children in their writing, as I am interested in studying the effects of the co-construction of success 

criteria on children's outcomes, specifically in their writing. This led to my decision to look at both the 

learning process and the outcomes in students’ writing. While success in writing is related to 

proficiency in pre-specified elements, lesson intention and success criteria are considered part of the 

formative assessment and feedback cycle as referring points. Although I had used verbal and written 

feedback using the success criteria to help children improve their writing, self-regulation strategies 

were not considered in my research. By analysing the data gathered through structured observation, 

group interviews and final children’s writing, I learnt how important self-regulation behaviour is for 

children’s learning. My research showed that focusing on success criteria without planning and 

teaching self-regulation strategies is not helpful. So, as a teacher, I need to learn more about self-

regulation strategies and use them in my teaching and when giving feedback. 
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Moira Sharkey, Ysgol Gynradd Gatholig y Santes Fair  

Gwella Cyfathrebu a Chydweithredu yn yr ystafell ddosbarth Gynradd 

Geiriau allweddol: cydweithio, SIY. 

Nod y prosiect ymchwil weithredu hwn oedd gwella sgiliau cyfathrebu dosbarth Blwyddyn 4 mewn 

ysgol gynradd cyfrwng Saesneg. O'r dosbarth, roedd 70 y cant o'r disgyblion yn siarad Saesneg fel 

iaith ychwanegol. Roedd asesiadau ffurfiannol, drwy arsylwadau athrawon, wedi nodi anawsterau 

gyda gwai h grŵp. Gwelwyd y disgyblion yn ymbellhau oddi wr h ddysgwyr eraill yn ys od 

gweithgareddau 'siarad partner' ac roedd amharodrwydd cyffredinol i rannu syniadau gyda'r 

dosbarth cyfan. Rhannwyd ffocws yr astudiaeth yn dair rhan: 1. Datblygu'r amgylchedd dysgu i 

feithrin ysbryd tîm ac adeiladu 'Meddylfryd Twf' i leihau'r ofn o wneud camgymeriadau; 2. Addysgu 

sgiliau siarad a gwrando da yn benodol; 3. A threialu amrywiaeth o ddulliau sgaffaldio megis cardiau 

rôl ar gyfer gwai h grŵp, bôn brawddegau neu ddechreuwyr brawddegau a 'Thrionglau Siarad' i 

gefnogi cymryd  ro yn ys od  rafodae hau grŵp. Traciwyd hyder disgyblion drwy arolwg hyder 

mynediad ac ymadael. Roedd y canfyddiadau dros dair wythnos yn dangos rhywfaint o reswm dros 

fod yn optimistig. Dywedodd naw y cant yn fwy o gyfranogwyr eu bod yn fwy hyderus i siarad yn y 

dosbarth ar ddiwedd yr astudiaeth nag ar y dechrau ac roedd cynnydd o bedwar y cant yn nifer y 

disgyblion a oedd yn  eimlo'n hyderus yn gwei hio mewn grŵp o gymharu ag ar y dechrau. 

 

Moira Sharkey, St Mary's Catholic Primary School  

Improving communication and collaboration in the primary classroom 

Keywords: collaboration, EAL. 

This action research project aimed to improve the communication skills of a Year 4 class in an 

English-medium primary. Of the class, 70 percent of pupils spoke English as an additional language. 

Formative assessment, through teacher observations, had identified difficulties with group work. 

Pupils were observed distancing themselves from other learners during 'partner talk' activities and 

there was a general reluctance to share ideas with the whole class. The focus of the study was 

divided into three parts: 1. Developing the learning environment to foster a team spirit and build 

'Growth Mindset' to reduce the fear of making mistakes; 2. Explicitly teaching good speaking and 

listening skills; 3. And trialling a range of scaffolding approaches such as role cards for group work, 

sentence stems or sentence starters and 'Talk Triangles' to support turn-taking during group 

discussions. Pupils' confidence was tracked through an entry and exit confidence survey. The findings 

over three weeks showed some cause for optimism. Nine percent more participants said they were 

more confident to speak in class at the end of the study than at the beginning and there was a four 

percent rise in the number of pupils who felt confident working in a group compared to at the 

beginning. 
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Amelia Thomas, Ysgol Uwchradd Fitzalan  

A yw cydweithio'n gwella teimladau myfyrwyr tuag at fathemateg mewn ysgol uwchradd? 

Geiriau allweddol: cydwei hio, gwai h grŵp, Mathemateg, uwchradd, teimladau myfyrwyr. 

Mae fy ymchwil yn canolbwyn io ar a yw defnyddio gwai h grŵp rheolaidd yn effei hio ar su  mae 

myfyrwyr yn  eimlo am fa hema eg. Mae'r as udiae h yn  rafod effai h gwai h grŵp wy hnosol ar 

ddosbarth gallu cymysg Blwyddyn 7 gan ddefnyddio fformat astudiaeth achos. Defnyddiodd yr 

archwiliad arsylwadau ac arolwg teimladau i fonitro'r canlyniadau. Er i'r arolwg myfyrwyr fethu â dod 

o hyd i wahaniaeth sylweddol ym meddylfryd myfyrwyr, amlygodd y nodiadau arsylwi nifer o 

newidiadau allweddol yn ymddygiad cydweithredol y myfyrwyr gan gynnwys cynnydd mewn 

cyfa hrebu, cyffro i fod yn cymryd rhan mewn ma hema eg, a chwblhau  asgau grŵp yn well yn 

gyffredinol. Yn gyffredinol, awgrymodd yr ymchwil fod cysylltiad rhwng gwella teimladau myfyrwyr 

a'r defnydd o gydweithio mewn ystafell ddosbarth uwchradd, ond byddai angen ymchwil pellach i 

benderfynu a yw hyn yn arwain at fwy o gyflawniad academaidd.

 

Amelia Thomas, Fitzalan High School  

Does collaborative working improve student sentiment towards mathematics in a secondary school? 

Keywords: collaborative working, group work, Mathematics, secondary, student sentiment. 

My research focusses on whether using regular group work impacts how students feel about 

mathematics. The study discusses the impact of weekly group work on a Year 7 mixed ability class 

using a case study format. The findings used observations and a sentiment survey to monitor the 

results. Whilst the student survey failed to find a significant difference in student mentality, the 

observation notes highlighted several key changes in the collaborative behaviour of the students 

including an increase in communication, excitement to be taking part in maths, and better overall 

completion of group tasks. Overall, the research suggested that there is a link between improving 

student sentiment and the use of collaborative working in a secondary classroom, but further 

research would be needed to determine whether this lead to greater academic achievement. 
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Rebecca Townsend-Ryan, Ysgol Gymraeg Bro Morgannwg 

Ymchwil i effeithiau Covid-19 ar blan  yn ys od y pandemig, a’r heriau sy’n eu gwynebu wr h iddyn  

ail gydio yn dysgu wyneb yn wyneb ers dychwelyd yn ôl i’r ysgol ar ôl cyfnod dysgu o bell 

Geiriau allweddol: lles; phandemig 

Y prif reswm am yr ymchwiliad hwn yw Covid-19. Hoffwn ddeall yr effeithiau mae Covid-19 wedi eu 

cael ar les y plan  o dan ein gofal o ganlyniad i golli ysgol, a’r symud mawr i ddysgu o gartref yn ystod 

y cyfnod hwn. Yn fwy na hynny, ymchwilir i’r effai h ar elfennau eraill fel effei hiau cymhellian  ac 

ymrwymiad plan   uag a  ddysgu o ganlyniad i’r pandemig.    ddibenion yr as udiae h, dilynir 

patrwm ymchwil o natur ansoddol gan ddefnyddio arsylwadau o wersi ac ymddygiadau yn benodol. 

Lluniwyd sosiogram yn defnyddio’r da a o’r arsylwi ar wersi ac ymddygiadau er mwyn edrych ar y 

perthnasau rhwng y plant o fewn y dosbarth. Ffocysir ar yr elfen gymdeithasol er mwyn gweld a 

oedd plant yn cymryd rhan yn y wers, neu a oedden  yn anfodlon neu’r anghyfforddus. Mae'r 

astudiaeth ymchwil ar raddfa fach wedi esgor ar lawer o ffeithiau diddorol am y llenyddiaeth a'r 

effei hiau y gall y pandemig eu cael yn y  ymor hir ar ein plan . Yr hyn sydd hefyd wedi dod i’r amlwg 

yn ystod yr astudiaeth yw bod y diffyg rhyngweithio cymdeithasol yn ystod y pandemig wedi arwain 

at blant yn mynd yn fwy mewnblyg mewn gwersi a pheidio â chymysgu â’u cyfoedion fel yr oedden  

yn yr ysgol cyn cyfnod covid. Mae'r ymchwil hefyd wedi creu cyfleoedd i athrawon ddod yn fwy 

ymwybodol o'r hyn sy'n digwydd yn y dosbarth, a gallant gynllunio a’u hysbysu eu hunain yn well am 

y llwybrau sydd angen eu cymryd er mwyn symud y plant ymlaen yn effeithiol. 

 

Rebecca Townsend-Ryan, Ysgol Gymraeg Bro Morgannwg 

Research into the effects of Covid-19 on children during the pandemic, and the challenges facing 

them as they re-enter face-to-face learning since returning back to school after a period of distance 

learning 

Keywords: well-being, pandemic. 

The main reason for this inquiry is Covid-19. I would like to understand the effects Covid-19 has had 

on the wellbeing of the children in our care as a result of missing school, and the significant move to 

home learning during this time. Moreover, the impact on other elements such as the effects of 

children's motivation and commitment to learning as a result of the pandemic is being investigated. 

For the purposes of the study, a research pattern of a qualitative nature is followed using 

observations of lessons and behaviours in particular. A sociogram was drawn from the data collected 

from observation of lessons and behaviours in order to consider at the relationships between the 

children within the class. The focus is on the social element to see if children were taking part in the 

lesson, or if they were dissatisfied or uncomfortable. The small research study has yielded many 

interesting facts about the literature and the long-term effects the pandemic can have on our 

children. What has also emerged during the study is that the lack of social interaction during the 

pandemic has led to children becoming withdrawn in lessons and not mixing with their peers as they 

were before covid times at school. The research has also created opportunities for teachers to 

become more aware of what is happening in class, and can better plan and inform themselves about 

the pathways that need to be taken in order to move the children forward effectively. 
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Amanda Williams, Ysgol Gynradd Mount Pleasant  

A all ardal chwarae rôl a gynlluniwyd gan y disgyblion gynyddu eu sgiliau ymgysylltu a llafaredd? 

Geiriau allweddol: ymgysylltu, llafaredd, chwarae rôl. 

Ystyriodd fy astudiaeth ymchwil a fyddai newid ardal chwarae rôl o gornel gartref i gyd-fynd â'r pwnc 

newydd a chaniatáu i'r disgyblion helpu i greu'r ardal yn cynyddu eu hymgysylltiad â’r ardal ac yn ei 

dro yn cynyddu eu sgiliau llafaredd. Roedd gan y dosbarth derbyn gornel gartref yr oedd y disgyblion 

yn ei defnyddio'n ddyddiol fel rhan o'u darpariaeth barhaus. Awgrymodd arsylwadau cychwynnol 

nad oedd disgyblion yn aml yn defnyddio'r ardal chwarae rôl mewn ffordd a ddefnyddiai eu 

dychmyg. Newidiais yr ardal chwarae rôl i gastell i gyd-fynd â'u pwnc. Roedd fy astudiaeth yn 

cynnwys cyfweliadau gyda staff yn y Cyfnod Sylfaen i weld sut maent yn defnyddio chwarae rôl a'i 

effeithiau ar lefaredd, ac arsylwadau o'r disgyblion sy'n defnyddio'r ardal chwarae rôl. 

Canolbwyntiodd fy ymchwil ar sgiliau llafaredd, gan archwilio canfyddiadau Piaget a awgrymodd fod 

disgyblion yn datblygu drwy ryngweithio yn eu hamgylchedd dysgu. Pwysleisiodd Vygotsky a Bruner 

bwysigrwydd dylanwadau cymdeithasol ar ddatblygu iaith, ac archwiliais yr astudiaeth gan Andresen 

(2005) a archwiliodd ddatblygiad iaith mewn ardaloedd chwarae rôl mewn perthynas â theori 

Vygotsky o'r parth datblygiad procsimol (ZDP). Edrychais hefyd ar sefyllfa llafaredd o fewn Iaith, 

Llenyddiaeth a Chyfathrebu, un o'r chwe MDaPh (AOLE) yng Nghwricwlwm i Gymru. Dangosodd fy 

arsylwadau fwy o ymgysylltu â'r ardal chwarae rôl, a arweiniodd at ddefnydd cynyddol a gwell o 

lefaredd ymhlith y disgyblion. 

 

Amanda Williams, Mount Pleasant Primary School  

Can a role play area designed by the pupils increase their engagement and oracy skills? 

Keywords: engagement, oracy, role play. 

My research study considered whether changing a role play area from a home corner to match the 

new topic and allowing the pupils to help create the area would increase their engagement in the 

area and in turn increase their oracy skills. The reception class had a home corner which the pupils 

used daily as part of their continuous provision. Initial observations suggested that pupils often did 

not use the role play area in an imaginative way. I changed the role play area to a castle to match 

their topic. My study consisted of interviews with staff in Foundation Phase to see how they utilise 

role-play and its effects on oracy, and observations of the pupils using the role play area. My research 

focused on oracy skills, examining the findings of Piaget who suggested that pupils develop through 

interacting in their learning environment. Vygotsky and Bruner emphasised the importance of social 

influences on language development, and I examined the study by Andresen (2005) which explored 

language development in role-play areas in relation to Vygotsky’s theory of the zone of proximal 

development (ZDP). I also examined the position of oracy within Language, Literature and 

Communication, one of the six AOLEs in Curriculum for Wales. My observations showed an increased 

engagement with the role play area which resulted in increased and enhanced use of oracy amongst 

the pupils. 
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Aelodau'r panel  
 

Hannah Barry 
Partner Dysgu Proffesiynol Cysylltiol, EAS 
Ar ôl cwblhau TAR un mlynedd ar ddeg yn ôl treuliodd Hannah saith 
mlynedd yn gweithio mewn ysgolion cynradd ledled Sir Fynwy, gan 
ymgymryd â rôl Arweinydd y Cyfnod Sylfaen yn Ysgol Gynradd Deri View 
cyn derbyn swydd gyda Gwasanaeth Cyrhaeddiad Addysg De-ddwyrain 
Cymru. Fel rhan o'i rôl bresennol fel Partner Dysgu Proffesiynol yn y Tîm 
Addysg ac Arweinyddiaeth mae'n gweithio'n agos gyda darparwyr 
Addysg Gychwynnol Athrawon ac yn cefnogi Sefydlu Athrawon Newydd 
Gymhwyso ar draws rhanbarth EAS. 
 
 

 

Dr Matthew Dicken 

Pennaeth, Ysgol Panteg 
Gan gyfuno angerdd am ymchwil personoliaeth, arbenigedd 
academaidd a phrofiad arweinyddiaeth ysgol, mae Matthew wedi 
ymrwymo i helpu unigolion i ddatblygu'n bersonol ac yn broffesiynol. 
Mae ei Radd Meistr mewn 'Arweinyddiaeth a Rheolaeth' a PhD mewn 
'Materion Personoliaeth' wedi rhoi cipolwg unigryw iddo ar seicoleg a 
chymdeithaseg. Maent yn sail i'w waith mewn astudiaethau 
personoliaeth, newid personol a datblygiad proffesiynol. Ar hyn o bryd 
ef yw pennaeth Ysgol Panteg, ym Mhont-y-pŵl ac o ganlyniad mae'n 
credu'n galonnog mai ymchwil ymarferwyr yw un o'r dulliau mwyaf 
pwerus sydd gan addysgwyr i wella cyfleoedd, darpariaeth a phrofiadau 
dysgu i blant. 
 
 

 

Chris Shaw 

Pennaeth Cynorthwyol, Ysgol Gyfun Bryn Tawe 
Mae Chris yn Bennaeth Cynorthwyol (ac yn Bennaeth Saesneg) mewn 
ysgol gyfun gyfrwng Cymraeg yn Abertawe. Yn fwy diweddar, penodwyd 
Chris hefyd yn arweinydd ymchwil yn yr ysgol lle mae wedi canolbwyntio 
ar strategaethau i wella cyflawniad bechgyn, a datblygu sgiliau llafaredd. 
Yn ddiweddar, cwblhaodd MSt mewn Addysgu Pwnc Uwch (gyda 
Phrifysgol Caergrawnt) lle'r oedd y ffocws yn cynnwys ymchwilio i 
addysgu Shakespeare, ac Ysgrifennu Saesneg yng Nghymru. Mae wedi 
cyfrannu at gyhoeddiad Addysgu Saesneg NATE gydag erthygl ar Saesneg 
fel disgyblaeth pwnc o fewn Cwricwlwm newydd Cymru. Ef yw cydlynydd 
DPP rhanbarth Cymru gyda'r elusen addysgol, LitDrive. Mae i'w weld ar 
Twitter @athrosaesneg. 
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Panel members 
 

Hannah Barry 

Associate Professional Learning Partner, EAS 
After completing a PGCE eleven years ago Hannah spent seven years 
working in Primary schools across Monmouthshire, taking on the role of 
Foundation Phase Leader at Deri View Primary school before accepting a 
job with the South East Wales Education Achievement Service. As part of 
her current role as a Professional Learning Partner in the Education and 
Leadership Team she works closely with Initial Teacher Education 
providers and supports Newly Qualified Teacher Induction across the EAS 
region. 
 
 

 

Dr Matthew Dicken 

Headteacher, Ysgol Panteg 
Combining a passion for personality research, academic expertise and 
school leadership experience, Matthew is committed to helping 
individuals develop both personally and professionally. His Master’s 
Degree in ‘ eadership and Management’ and  hD in ‘ ersonality 
Matters’ have given him a uni ue insight into psychology and sociology. 
They underpin his work in personality studies, personal change and 
professional development. He is currently the headteacher at Ysgol 
Panteg, in Pontypool and as a result believes whole-heartedly that 
practitioner research is one of the most powerful tools educationalists 
have to improve chances, provision and learning experiences for 
children.  
 
 

 

Chris Shaw 

Assistant Headteacher, Ysgol Gyfun Bryn Tawe 
Chris is an Assistant Headteacher (and Head of English) at a Welsh-
medium comprehensive school in Swansea. More recently, Chris has also 
been appointed as a research lead within the school where he has 
focused on strategies to improve the achievement of boys, and the 
development of oracy skills. He has recently completed an MSt in 
Advanced Subject Teaching (with the University of Cambridge) where 
focuses included researching the teaching of Shakespeare, and Welsh 
Writing in English. He has contributed to NATE's Teaching English 
publication with an article on English as a subject discipline within the 
new Curriculum for Wales. He is the CPD coordinator for the Wales region 
with educational charity, LitDrive. He can be found on Twitter 
@athrosaesneg (which translates to the English teacher). 
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Crynodeb byr o drafodaeth y panel 
Pwysigrwydd ymchwil i'r athro newydd gymhwyso 
 Arfer sy'n seiliedig ar ymchwil yw un o'r ffyrdd mwyaf effeithiol o hunan-ddatblygu, datblyu addysgeg 

a datblygu ysgol, ac mae cymhelliant, arloesedd a hunanfyfyrio 

wrth wraidd hyn. Mae datblygiad cyson, ail-werthuso, 

cymhelliant ac arloesedd yn cyfrannu at ddatblygiad mewn 

technoleg a gellir ei gymharu ag amgylchedd yr ysgol hefyd. Mae 

ymchwil yn yr ystafell ddosbarth yn golygu bod perchnogaeth o 

hunanwella. Yn gyntaf, mae problem yn cael ei darganfod – pa 

feysydd yr edrychir arnynt? Dychmygwch – beth y gellid ei 

wneud? Ffocws – beth y gellir ei wneud i gael effaith? Prototeipio 

– rhoi cynnig ar rywbeth; Treialu – rhoi cynnig ar bethau newydd; 

Gwerthuso – addasu a rhannu. 

 Yn ystod Addysg Gychwynnol Athrawon (AGA) mae cyfleoedd i edrych ar y theori a'r arfer, ac ymchwil 

pobl arall i lywio ymarfer. Bydd defnyddio'r cylch ymholi yn helpu i ymchwilio i broblemau a nodwyd 

yn yr ystafell ddosbarth a beth allai'r camau nesaf fod. Wrth gwblhau'r proffil dechrau gyrfa, bydd 

ymarfer myfyriol parhaus yn cael ei adeiladu. Mae ymholiad 

ymchwil bellach wedi'i wreiddio ym mhob rhan o'r proffesiwn 

addysgu. Er enghraifft, mae ysgolion yn cymryd rhan yn y 

Prosiect Ymholi Proffesiynol Cenedlaethol (NPEP). Drwy gydol 

y cyfnod ymsefydlu, mae mentoriaid i gefnogi athrawon 

newydd i edrych ar ymholi yn yr ystafell ddosbarth ar gyfer 

datblygiad dysgwyr ac ymarferwyr. Mae cymwysterau Meistr 

mewn Addysg a Meistr Cenedlaethol ym mhob darparwr AGA 

ar gael i gefnogi datblygiad proffesiynol pellach i athrawon. 

Mae nodi maes i'w wella yn allweddol, a thrafodwyd bod angen llafaredd ar gyfer dysgwyr. Mae'r 

broses adnabod yn sylweddol, a gallai'r ffocws fod yn rhan o ddatblygiad proffesiynol personol neu 

gynllun gwella ysgol, ond bydd sbardun ar gyfer unrhyw ymholiad. Roedd llafaredd ôl-bandemig yn 

faes ffocws allweddol yn Ysgol Gyfun Bryn Tawe, yn 

enwedig gan fod dysgwyr yn dweud nad oeddent yn 

gallu ymarfer Cymraeg llafar. Gall testunau ac offer 

Cornerstone gefnogi'r gwaith o weithredu astudiaeth. 

Mae angen gwerthuso'n gyson tra bo'r gweithredu'n 

digwydd ac i hyn gynnwys yr holl randdeiliaid. Mae 

natur gylchol ymchwil yn bwysig.  

Sut i gydbwyso'r ymchwil y mae ysgol ei eisiau gyda'ch ymholiadau ymchwil eich hun 
Mae'n hanfodol cael deialog broffesiynol i sicrhau cysondeb rhwng blaenoriaethau ymchwil yr athro 

a'r ysgol. Mae ymgysylltu â rhanddeiliaid hefyd yn hanfodol i'r broses ac mae cyfleoedd rhwydweithio 

ym mhob consortiwm addysg rhanbarthol i gefnogi ysgolion i rannu ymchwil a gweithgareddau y mae 

ymarferwyr wedi'u treialu. Mae ysgolion hefyd yn gweithio mewn clystyrau, a all olygu bod nifer o 

ysgolion yn cymryd rhan mewn prosiect. Gall gweithio o'r ysgol i'r ysgol fod yn arbennig o effeithiol, a 

gall gynnwys ymweld ag ysgolion eraill a rhannu arferion; mae pocedi o arfer da ym mhob ysgol bob 

amser. 

https://openuniv-my.sharepoint.com/personal/ag25678_open_ac_uk/Documents/OPEN%20UNI%20NOV%202020/Research%20strategy/Student%20Research%20Conference%202022/Mae%20ymholiad%20ymchwil%20bellach%20wedi'i%20wreiddio%20ym%20mhob%20rhan%20o'r%20proffesiwn%20addysgu.%20Er%20enghraifft,%20mae%20ysgolion%20yn%20cymryd%20rhan%20yn%20y%20Prosiect%20Ymholi%20Proffesiynol%20Cenedlaethol%20(NPEP).%20Drwy%20gydol%20y%20cyfnod%20ymsefydlu,%20mae%20mentoriaid%20i%20gefnogi%20athrawon%20newydd%20i%20edrych%20ar%20ymholi%20yn%20yr%20ystafell%20ddosbarth%20ar%20gyfer%20dysgwyr%20a%20datblygiad%20ymarferwyr.%20Mae%20cymwysterau%20Meistr%20mewn%20Addysg%20a%20Meistr%20Cenedlaethol%20ym%20mhob%20darparwr%20AGA%20ar%20gael%20i%20gefnogi%20datblygiad%20proffesiynol%20pellach%20i%20athrawon.
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Enghreifftiau o ymchwil sydd ag effaith mewn ysgolion 
Roedd enghraifft o ymchwil effeithiol yn cynnwys Ysgol Panteg yn canolbwyntio ar drefn foreol o 

dasgau gramadeg hwyliog pum munud yn ystod amser cofrestru. Wrth werthuso'r adnoddau a 

ddefnyddiwyd, roedd yn amlwg bod yr effaith wirioneddol wedi digwydd yn ystod y drafodaeth a 

ddilynodd y tasgau. Blaenoriaeth arall i wella rhesymu mathemategol plant oedd cyflwyno ffrydio ar 

gyfer un grŵp blwyddyn, ar gyfer grŵp arall darparwyd cynor hwyydd addysgu ychwanegol ac ar gyfer 

grŵp pellach defnyddiwyd adnoddau digidol i atgyfnerthu addysgu. Mae'r data o'r prosiect hwn yn 

dangos cynnydd dramatig yng nghynnydd y plant dros gyfnod o flwyddyn. Mae dull tebyg yn cael ei 

ddefnyddio ar gyfer cynllun darllen yr ysgol. Mae arloesi a chydweithredu yn gonglfeini i'r safonau 

addysgu, ond nid oes angen i arloesedd fod yn fawr, gall rhywbeth bach gael effaith. Mae popeth yn 

dechrau o berthnasoedd, ac mae adnabod y dysgwyr yn dda yn bwysig iawn. 

Mae'n bwysig nodi'r sbardun ar gyfer unrhyw ymchwil. Roedd enghraifft o Ysgol Gyfun Bryn Tawe yn 

canolbwyntio ar dangyflawni bechgyn. Mae athrawon sy'n profi heriau o'r fath yn eu hystafelloedd 

dosbarth yn golygu y gellir cael cefnogaeth gref. Er y gall fod yn ddewisol i staff gymryd rhan mewn 

prosiectau ymchwil, gall y gefnogaeth fod yn uchel o hyd. Mae cynnwys yr holl randdeiliaid hefyd yn 

allweddol i hyn, gan y gall staff weld diddordeb a barn ehangach eraill. Mae'r ysgol yn cynnal grwpiau 

ffocws bob hanner tymor gyda rhieni i drafod prosiectau ymchwil ynghyd â materion ysgol ehangach. 

Mae athrawon yn gweld manteision ymchwil ar gyfer eu harferion eu hunain a gall hyn fod yn rymusol. 

Mae aliniad diwylliannol ysgol hefyd yn bwysig gyda'r ysgol yn gwthio'r agenda ymchwil. Mae llawer 

o ysgolion yn rhannu eu teithiau ymchwil. Mae enghreifftiau o'r rhain i'w gweld yn y deunyddiau NPEP. 

Mae pob ysgol yn adrodd ar eu canfyddiadau ar adegau allweddol yn ystod eu proses ymholi. Felly, 

mae NPEP yn cynnig enghreifftiau o wahanol ddulliau o ymchwilio. Gall mentoriaid ysgol ac uwch staff 

yr ysgol hefyd gynnig syniadau i gefnogi dulliau gweithredu. Mae'r prosesau a amlygwyd ar ddechrau 

trafodaeth y panel, sy'n deillio o feddwl dylunio, yn darparu dull defnyddiol ac mae'n bwysig i 

athrawon gael mynediad at fframweithiau o'r fath. 

Awgrymiadau ar gyfer athrawon dan hyfforddiant wrth iddynt ymuno â'r proffesiwn 

addysgu 
Mae'n bwysig bod yn fyfyriol a dysgu o'r hyn sy'n gweithio'n dda a'r hyn nad yw'n gweithio'n dda, ac 

ymchwilio i hyn a'i ymholi. Meithrin hyder a'r set sgiliau a gaffaelwyd yn ystod AGA a defnyddio 

cefnogaeth ysgolion, mentoriaid, uwch dîm arwain i gael deialogau proffesiynol i barhau â datblygiad 

proffesiynol a dathlu pob llwyddiant. 

Mae deialog a rhwydweithio yn hanfodol, yn siarad ag eraill ac yn fyfyriol bob amser. Bydd sgyrsiau a 

deialog yn helpu i sicrhau bod cynnydd yn cael ei wneud fel gweithiwr proffesiynol. 

Mae dod i adnabod disgyblion/myfyrwyr cystal â phosibl yn arbennig o bwysig. Mae adeiladu'r 

cydberthnasau hyn yn galluogi sylfaen o lwyddiant. Mae hefyd yn hanfodol i ymarferydd aros yn 

fyfyriol ac yn ostyngedig, a sylweddoli bod llawer o brofiad i'w ennill fel athro. Mae'n hanfodol nad 

yw athrawon yn aros y tu ôl i ddrws ystafell ddosbarth caeedig, ond eu bod yn gweithio gyda'i gilydd 

ac yn gydweithredol. 

  

https://hwb.gov.wales/datblygiad-proffesiynol/prosiect-ymholi-proffesiynol-cenedlaethol/
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A brief summary of the panel discussion  
The importance of research for the newly qualified teacher 
Research informed practice is one of the most effective ways of self-development, pedagogical 

development and school development, and motivation, 

innovation and self-reflection are at its heart. Constant 

development, re-evaluation, motivation and innovation 

contribute to development in technology and this can be likened 

to the school environment too. Classroom research means there 

is an ownership of self-improvement. Firstly, there is the 

discovery of a problem – what areas will be looked at? Imagine – 

what could be done? Focus – what can be done to have an 

impact? Prototyping – trying something; Trialling – try new 

things; Evaluate – adapt and share. 

During Initial Teacher Education (ITE) there are opportunities to look at the theory and practice, and 

other people’s research to inform practice. Using the cycle of enquiry will help investigate problems 

identified in the classroom and what the next steps could be. In completing the career entry profile a 

continuous reflective practice will be built upon. Research 

enquiry is now embedded throughout the teaching profession. 

For example, schools are involved in the National Professional 

Enquiry Project (NPEP). Throughout induction there are 

mentors to support new teachers to look at enquiry in the 

classroom for learner and practitioner development. A National 

Masters in Education and Masters qualifications at all ITE 

providers are available to support further professional 

development for teachers. 

The identification of an area for improvement is key, the example of oracy was discussed as being a 

need for learners. The identification process is significant, and the focus could be part of personal 

professional development or a school improvement plan, but there will be a driver for any enquiry. 

Post-pandemic oracy was a key area of focus at Ysgol Gyfun Bryn Tawe, particularly as learners 

reported being unable to practice spoken Welsh. 

Cornerstone texts and tools can support the 

implementation of a study. There is a need to 

constantly evaluate while implementation is 

happening and for this to be inclusive of all 

stakeholders. The cyclical nature of research is 

important.  

How to balance the research that a school wants with your own research enquiries 
It is critical to have professional dialogue to ensure alignment between the teacher and the school’s 

research priorities. Engaging with stakeholders is also critical to the process and there are networking 

opportunities in each regional education consortia to support schools to share research and activities 

practitioners have trialled. Schools also work in clusters, which can involve a number of schools being 

involved in a project. School-to-school working can be particularly effective, and can involve visiting 

other schools and sharing practice; there are always pockets of good practice in every school.  

https://hwb.gov.wales/professional-development/national-professional-enquiry-project/
https://hwb.gov.wales/professional-development/national-professional-enquiry-project/
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Examples of impactful research in schools 
An example of impactful research included Ysgol Panteg focusing on a morning routine of five-minute 

fun grammar tasks during registration time. In evaluating the resources used it was evident that the 

real impact happened during the discussion that followed the tasks. Another priority to improve 

children’s mathematical reasoning involved introducing streaming for one year group, for another 

group an additional teaching assistant was provided and for a further group digital resources were 

used to reinforce teaching. The data from this project shows dramatic gains in progress for the children 

over the course of a year. A similar approach is being used for the school’s reading scheme. Innovation 

and collaboration are pillars of the teaching standards, yet innovation does not need to be big, 

something small can have an impact. Everything starts from relationships, and knowing the learners 

well is very important. 

It is important to identify the driver for any research. An example from Ysgol Gyfun Bryn Tawe focused 

on the under-achievement of boys. Teachers experiencing such challenges in their classrooms means 

there can be a strong buy-in. Even though it can be optional for staff to be involved in research projects 

the buy-in can still be high. The involvement of all stakeholders is also key to this, as staff can see the 

wider interest and views of others. The school holds half termly focus groups with parents to discuss 

research projects along with wider school issues. Teachers are seeing the benefits of research for their 

own practice and this can be empowering. The cultural alignment of a school is also important with 

the school pushing the research agenda. A lot of schools share their research journeys. Examples of 

these can be found in the NPEP materials. All schools report their findings at key points during their 

enquiry process. Therefore, NPEP offers examples of different approaches to research. School mentors 

and senior school staff can also offer ideas to support approaches. The processes highlighted at the 

beginning of the panel discussion, which comes from design thinking, provides a useful approach and 

it is important for teachers to have access to such frameworks. 

Tips for student teachers as they enter the teaching profession 
It is important to be reflective and learn from what is working well and what is not working well, and 

investigate and enquire into this. Build confidence and the skillset acquired during ITE and use the 

support of schools, mentors, senior leadership team to have professional dialogues to continue 

professional development and celebrate all successes. 

Dialogue and networking are critical, speak to others and always be reflective. Conversations and 

dialogue will help to make sure progress is made as a professional. 

Getting to know pupils/students as well as possible is particularly important. Building these 

relationships enables a foundation of success. It is also crucial to stay reflective and humble, and realise 

that there is a lot of experience to be gained as a teacher. It is vital that teachers do not stay behind a 

closed classroom door, but they work together and are collaborative.  

 

 

  

https://hwb.gov.wales/professional-development/national-professional-enquiry-project/
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